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many of the strategies of gifted education, that is, curriculum compacting, inde­
pendent study, mentorships, and thematic instruction, should be part of a regu­
lar education program thal includes students at both ends of the continuum. 

Tom Skrtic is a professor in the University of Kansas Department of Special 
Education. Skrtic's work focuses on the changes taking place in education and 
special education and how these changes connect to the challenges of postmod­
ernism. He is editor of Disability and Democracy: Re>constructins (Special) Educa­
tion for Postmodernity (New York: Teachers College Press, 1995). 

Robert Slavin, director of the National Center for Research on the Educa-. 
tion of Students Placed at Risk, has conducted research and. written extensively 
on ability grouping, tracking, pull-out compensatory programs, and alterna­
tives to these conventional practices. His reviews of the effects of ability group­
ing on student achievement cue the most respected and widely cited in the field. 
In his book entitled Ewry Child, Every School: Success for All (Thousand Oaks, 
CA: Corwin Press, 1997), Slavin and his colleagues Nancy A. Madden, 
Lnwrence J. Dolan, cmd Barbara A. Wasik detail their integrated program for in­
creasing the learning of all students. Built on the prernise that all students can 
and will learn, Slavin's program is designed to provide every student with op­
portunity/ appropriate materials, and instruction t.o ensure learning. 

Education policy writer Anne Wheelock's book Crossing the Trucks: How 
"Un/rackiIlS" Can Save> Amenm's Schools (New York: The New Press, 1992; dis­
tributed by W.W. Norton, New York, 1992) describes the knowledge, tools, and 
philo~ophies that have been generated by schools thal cue attempting to de­
velop c1 "culture of de tracking" that works against the traditional tendency to 
sep,u(I[e students into homogeneous groups. Wheelock and Leon Lynn edited a 
special issue of the }-larvaI'd Ed1.lcotiol1 Leffel' (13, no. 1, January /Februc1r)' 1997) 
on detracking. Wheelock (lIsa writes about issues related to special education 
identification in urban schools. 
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