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This “starting point” is a moving one, not easily established. It is as much
a commitment as a foundation and requires ongoing experimentation and
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theory building. Envisioning what this theory would look like if it actually
guided schools would be, and is, at best, a difficult and contentious
process, because the contexts for schooling are inhospitable and there is

not a long history of sustained significant efforts to effect these kinds of
shifts.
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